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FIWHRMERSELFIRANKER:
F I FHFLORAR R FEX P TER

N

%],3

i

Ao

(1 DU TAb Bk 27 e S0 AR ECIA PR UR 230, 158H 618000)
2 BE TN SPL 2 T 8 F50 5EH R IS R0 I 54T st B, RHE 300387)
(3 REIHIE RO, KHE 300387) @4 FAEOHERES¥I KRBT ERESR ¥, K 300387)

B OE Wl A IR T L S A
EN

Mg e AR LS, SRk A AR R ) S bl h
AR R 2 I AR R, W 310 B LI HERATRE WA SHREN: (1) %08 R

X TE £k 2 2] B A HATIE 1 BUAE T 5 (2) 2 29 S HL AT i 4 36 7 S0l 76 2 ol 1 3 2800 A IR 7 £ 5 o 0 A =2 T A
SRR (3) 2L, O RAARTE 24l B BRI TE 22 o 1% A 2 a) R 88 b AR .
K@ Al ARALRREE, AL, DURE, EIERA, R

SES B84

1 55

Bifi 5 R RIASE A 26 FF iR 2 ( massive open online
course, MOOC ) IR & B, KEMLIAELHE T 7
AR LU R IFZ 82 HrEHE, (HE &N
MOOC Nk = AR MBS, FEEI A
B, AR RS, AEFERKERE . R
TR 58 R AR A ] (8 PR, 2% ok, ARk, A
i, wNE, 2019), A WFSE B8 MOOC 224 19 i
2 R F I8 90% (Jordan, 2015 ), “Hrowt i 48 7 B4
A AN R R BR, s THELAF N
KL, Bl (R BE 22 AR I TE L 2E T R B,
PSR IR IR, O O R AE 1
(i) 2250 ¢ A5 B ) M A IR) R, TR 25 ) B AL FE 4R
FE WSO P (Park & Yun, 2018 ).
KL, A ERXFEL 2 T B AHITIRAMR, A
PEFHAE L ) FH 2 B AKT, R AEL BT
2FOE B LR RN SR SR
L1 ZVEEMERSELFIRA

23] A (learning engagement ) S48 % &
DA BRPRRANEIBEE. 25E . £F
1 B B 22 1 3 1 8% ( Pike, Kuh, & McCormick,
2011 ), 2FMk A FRELBEE (academic self-efficacy )
J& H IR AR IR A 2 ) G b W BARE R AR

WeE B . 2020-02-06

AEXT H O BB 75 LT 58 B AT 55 T A IR I 1Y
FIWr ( Bandura, 1986), 2l [ 5k i B 5 i 2%
AR EE TN EZ — (Fredricks,
Blumenfeld, & Paris, 2004 ), — 4% + B H 2
AEEIE &, 2l F 3R AL IR AR IE 1) T 24 A=
B2 S % A ( Sékmen, 2019 ), 7ELR 2% X WA 25
IR A5, — R FaELFT W E BN, %%
NAEE % € T O LA i e i T i R
M, ERERIN A R A B EL IR P
( Bates & Khasawneh, 2007 ), & T, #EHBR&E
Hi: 24l [ FRALBE IR [ T £ £k 27 ST BEA
1.2 ZIJ AP NER

H R RE B 5 27 2] shHL I G FR 7E — BEffF 58
FEREG o B WFIEN R S s AL T A 330 g sk
( Kennedy, 2010; Wu, Li, Zheng, & Guo, 2020 ),
BFFEIN A B R ALRE TN %~ > S#L ( Alhadabi et al.,
2019; Cetin-Dindar, 2016 ), X 82 Jk T Wi ifF 57
45 3 o 1T — T X v 2 AR 1 9 1) BF 5% DU 2 43R T
A UL T e, e ARl B R AR BRE IE
] T 3 22 15 B9 2% 2 Sl ( Alivernini & Lucidi,
2011 ), [FBF, LI - (E3HE (expectancy-
value theory of motivation ) [ W5 A A4 3
MLSAMERRE I E & X RLIh iR L & 0
HIAE 55 (1 B A & ( Wigfield & Eccles, 2000 ),

*ILEWH . SEAEY =57 MREEHE SRS ( DBA180313 ),

WIREH . 5451, E-mail: jiaxuji2004@163.com,
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11T A T A% e IR A AR B8 T 07 &R B D B2 i B
FE (BeRifg, dtah, 2019), HIRAAE IR )2
] EAE R R R & R B T R, B
Wk 5 ) 358 W = 1 2% 2] BB ( Cetin-Dindar,
2016 ), WG HARH S5H 1 B2E 2 L FEL
A, B B IRACRE B 2 ) 35 T ] T AR AR
HOSBANY), S s, HmXf EfEE
G2 H% ) (Park & Yun, 2018 ),
— IR TR R IR B 2 T A TS R B
27 2] g AL AT A X 8% O A R AR A 3R
545 B 77 LA BO% 27 2] S w1 I BE 1 i 2 AR 1Y) 2
J# A (Kim, Park, Cozart, & Lee, 2015 ), T2
o B R AR . 2= S HLRIAE L2 T A Z [
KFR, R H2: 22 ShHLFE ol 3 TR AL R Jsk
FTEL 2 AR PR ME
13 ks o A 1E A

DR (flow experience ) i i
Csikszentmihalyi ( 1975) #&i1, B—F 44k 5% 4
DU AE R I W 31 B8 v i B AR sz . A R4k
T AR B, AT 58 4 B T A0 = A BT IR
S, INEHLETHRANFMEZ, DLBUS TR
B, Zm T AR EN, O R Wb EL R
] b A AR e BLO RAR IR B e, MR R I B
AEZAREW: DR ETIE O AR L T A R
A R e EOE MO AT IR ( Srivastava, Shukla, &
Sharma, 2010), & H FAARERE HAH 5 ™ E O R
&5 ( Trevino & Webster, 1992 ), 7E2¢ > k=7
FIRLF O WARE, SEMEE IR THRAH S
A G SE IR 98 324 W, — B X 7 BE
BT AR AE 7 1255 [ bE A B SR SE T B FR A RE BT LA
T 30 VLA B R 4 5 e 2E 2] 8 A ( Mesurado,
Richaud, & Mateo, 2016 ), FEZF I iEshH, O
I T2 AR (BT, L8, 4=
GERR, 2017 ), Lo Ui AR 6 23 X 7R 2627 2 rh i o > 4
AP U R H 2 192 ( Ozhan & Kocadere,
2020 ), T A#lk FIRACAR B . 0 I MR AR
FAWAZME P REFR, $& Bk H3: DRk R
TEA B R ALRE RN AE L 7 S A LR Pl b A
fEHL
L4 ZIJFHPFREENEXPNER

sl 5% A Z % ( motivation and engagement
wheel ) JZ27 2] % Az &) Z e R Al Z —
IR Iy R PR ER A, B 2 R 4 AL Y
TP, CAIERPNAL L 3ERNAT R L AN DA A

ANIENAT R BARZ RIS AR AR, 3
ML IE . THR . AR5 IR L LR
M4E 11 SR ZE (Martin, 2007 ), Martin th, H
KA . SIHUE T & BN, FRXT 5 ) 45 A X
— 3 AT R A BRI 5 O YA AR Al e DA AR
P2 A ( Trevino & Webster, 1992 ), [, ©
A G\ ) A 58 2 B 220l 3R A0RE B IF 1) T 2
M3 HL ( Alivernini & Lucidi, 2011 ), 2= shHLA]
VLI & iR 5 ( Hong, Hwang, Tsai, Tai, & Wu,
2020 ), B SWA ZFE ISR KX & A b
5%, A id N A HT R 220l H 3R A RE B RE IE 1) F50
L, VLR O AR, 2E R
AR A BT, iR HE: =23
BL. O AR 7E 2k IR ALRE BRI FE 2627 2] A
KFR PR P AER

Zi b, O AR L, DITEZ S EHAE
HFFR G, AP AR (LA 1),
PRTTE L2 20 3 1 220l B FRARE BN 7R 277 2] 12
A5 e S AR I BLE], 5 %822 2] S L FC i AR
5y EEC iR

2] Bl

Al A B AE TR BN

TR

Bl 2 2T Sl LR O VA A 6 P e A AR ]

2 Wik

2.1 #ik

TEIUE GO AR L TF BORER K2 AR 0 3 fg
REE” 1330 ki 2s W xt 4. 1z N
AT ) 4 ) R 2 A 0 2 1B bR, IR R X 5 P
SiE — A, i E MG HCEETE B RN,
X} 330 44 2 A AT — R PR RO R A, S H4 25 R ()
90 13 R0, SRS AL S 2 Bh R AR
B, BE RN 310 4y, A ACE 93.94%,
Hr, B 143 4 (46.13%), %4167 4 (53.87%),
SEYIERS N 20.84 % (SD=1.78 % ); K— 103 %4
(33.23% ), K964 (30.97%), K=175%
(24.19% ), KP364 (11.61% ),



%68 O A N ARABGER S TEL S TR KRR 22 ShHLRLG TR 5 i B =X A 1E 807

22 MRIA
22,1 FWBERMERER

KHBRIE 2 (2016 ) BT Y8 I M 2 2 15
KEFRT IS ARG R AR 54
H, WF78 b “AELRfyr]” X—Fnk
B, G« FRARME TR Re IR AE Ze PR A b 27 31 19 1R
R BE 7o 45 40 B 10 1 2 AR 2l 1 FR 80 g Jak
e AT, % FM NS REC 0.84,
222 EIJFPNER

KR R A (2016) BT 3h
Ml G s ATHE, AR T, 2203l
R CELRRE X - RAMAE, W
“PELIRBE T, BAFEE G T AR,
573 80 UL A A AE 2 2 B LR R . AR 5
o, xRN B RO 0.73,
223 IbhiRfEEER

% H] Chang 1 Zhu (2012 ) Zi il 190 A4 16 1
T MR AANTE, I “HELIRRESI T, BE
(RN N I = 3 - 3= L e e RN T N 6
e ABETEH, %R RN REC 0.79,
224 HEEHEIBANER

KX, kS FIXIE R (2017) BITH)
FEL I RARR, xR 1ISATH, BT
FAEA L N AR B A AR AT o
AT 3ATH, a0 3R aF 58 e 4 IR 1 1
o7 WA SATH, W “HELIERET,
WMRFK2ES T D AHFEOMS, RS
EARPA7 BEBEAES 7TAEHE, W “fEdkif

PR A BT RHAZE RS S0t
Ir o A AEREAT AR, RN AH N B A ) A B
o ARMFF T, SR MO R R N ok
ZH0M 090, 0.79. 0.86 F10.81,
2.3 HIEAE

K SPSS 22.0 X #548 1547 15 7 14 S 1 FTAH OC
S3HT, 32 F Mplus7.0 X £ 8is 8 17 45 #6) 7 R A 78 43
Br, A58 2% > AL ANC A 56 78 2%l A 3R 2380 B Jk
SHELE BN KR Z AP AEH

3 4k

3.1 HEAZERERR

Z BRI AR 5% (2004 ) AW, RA
Harman £ 55 3% 47 2 [W] 05 ik fm 240 46 o 45 R
AN, FHEERT 1HE TG 6 4>, R T 63.19%
AR S, B — BN R a o 25.96%,
INTF 40% BYIRAE ( Podsakoff, MacKenzie, Lee, &
Podsakoff, 2003 ). P Utt, A5 AAF7E ™ 5 1y 3
[F] 77 250w 2% o
32 ELEr#ERESITMEXSH

MR (W 1) R, TELYJRA 5%
o A IR . 2T Bl O AR 2 R A
MIIEAH G ; 220k A IRABRE 55 T ghpl . LAk
W Z A REFENEMAL; A5 00k
A 35 P IEAOG; MR STEL /AL Fl

[T . 22D 0L, L LIRS 2 %
ARG, AL 4 7 B o 0 i
ik

=1 TEMHE. REESHXER

I

i M SD 1 2 3 4
LA 1.57 0.73
2.5 A TR 3.90 0.68 —0.17**
3222 Bl 3.67 0.77 —0.19%** 0.69%**
Z WIS/ LN 5 3.53 0.66 —0.12% 0.59%#% 0.55%#*
SAELFTHRA 3.89 0.39 —0.15%* 0.68*** 0.65%** 0.63%**

TE: MR R, =1, JE=0; *p<0.05, **p<0.01, ***p<0.001, AT,

33 EIHNMORERAEFIVERUERSE
LF I BN ER R ER
K S5 T7 R R B DT ik R e B s s, A
T i o e RAUR Al Tk o RLsaolk A Rk RE
OB AL 8, R T A NG R R, %2
SHHLALL AT o AR i (57, il D Bk, sk

5k, PIVEC UL, 2014 ), V5 D 5 il A2 B AT 45 H U5 AR
AT o S RS 56 R HH AR 22 % 1E ) Bootstrap ¥,
A ] M HE A HURE 5000 Uk, ARG 95% Y LA IX ]
EHAE 0 ORI AR RS BE, A EEXE
AL E 0 R A RO B3, A 0 WERR
AR AS B 2 ( Taylor, MacKinnon, & Tein, 2008 ),
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s 18 A TR 114 A 56 245 SR S 7 3 (A AR L5 8 4
K. ¢*=325.57, df=127, RMSEA=0.07, 90%CI
H}[0.062, 0.081], CFI=0.94, TLI=0.93,
SRMR=0.05, [FIE, HENZ PSRBT A PR
B R — AR AR AR, B aE ) )
BLALL JEAR 56 43 5 A S A ER, iR A
T8N . ¢*=346.67, df=128, RMSEA=0.07, 90%
CI 24 [0.065, 0.084], CFI=0.94, TLI=0.92, SRMR=
0.06, #FEHIA 1 5ERAM A LR (A=
11.10, df=1, p<0.001 ) & BB 5 A5 0 55 50 40 i 481 5
Thf . FPERIR 2 DL S ShHLh B AR i, AR
ARG RA G, LAl B IR AR BRI G i AR
oA, BRGSOy °=328.76, df=
127, RMSEA=0.07, 90%CI 34 [0.062, 0.081],
CFI=0.94, TLI=0.93, SRMR=0.05, ##ME 2 5
A LB R I, A W AE AR, [ b EE A
&, BB A AL 5 HE RO AL T A BN 2, i
C A W5 RIS T S R i, 25 1, ARG
g€ v g 0 = A 1 A AR A5 A 5 R s

R, ERmARR, B RELAE 2,

0.77%%% 929"+

Al AERE
040***

B2 R 1 A

K F A 22 8 1E 1) Bootstrap 1 7E— 2 K6 56 Fh 4
BN, AR BN (IR 2), FPARN 95% &
FIX AT 0, UhHIh AR ¥ 2. B2zl
A FK A% AR B i a2 2 B AL L O TR Y A
VB FH 10000 7E 26 2% 2] % A, A R0 AR 43 51 R
0.22 F110.25, &% H2 Fl H3 15 8] % #F; 2= shbls
ORI FE 20l [ FRALRE B S IE L S A Z T
EEEA T AAER, AR R 0.19, ik H4 15
B

*2 RARIREZRNE Bootstrap ER

B MR 95%E 17 X [A] AN A WOR

HEO 2l A AR - AR 2= T A [0.014, 0.292] 0.15 18.52%

2l [ FRALRB R -2 2] Bl > TE LA T [0.105, 0.340] 0.22 27.16%

PR 2l A IR ALRE R D IR PR T A [0.109, 0.384] 0.25 30.86%

2l A FRALRE R — 2 ] DL — O IRAR I - TR TR [0.074, 0.296] 0.19 23.46%

SRR [0.529, 0.778] 0.66 81.48%
SR 0.81

T SR E= A RO B BB

4 g

41 ZUEBMERSELEFIBRANXER
AW R, MOOC 2 2] # 22l F AL fE 12k
XAEL S WA BA B E B e, B
M EAR B E R A IR AR, HAEL e T
ARBEWA G, RIS TR RE HL, 58
AR 4 R —3 ( Bates & Khasawneh, 2007 ), “#
Ml B R AR IERAE Sy 2 2 Fe AR G S e R R
35 FE 22 2 2] 38 A TR 2 2 AT 55 508 31 2 ) 1]
MEWT 2% 2] A 522 2047 8. A RAURE IR 7E
Ao, WM AEL A AT 55 50 > IRAERL
kL, JF ARG FE PR, DA B RE AR R A AL
B AFEL IR 2% > h 2 ( Bates & Khasawneh, 2007 ),

42 ZFIFHUHPNER

ARWEFE LI, 0k H 3R 8K A8 EGE 1 2% 2 Sh bl
) e A LR 2 A, WESE TR H2, 5
Cetin-Dindar (2016 ) MBFFR &5 RAHL, HY
Kennedy (2010) F5E45 /A —3 . Kennedy [
WEIE R E X 2 AR B R B 2 T A, — Ok
Ut PG AEX R ZEA KA — MR, B
PR T ERMR R, X g8 P A THE
155 14 2 2 B ALA RERr S AN W7 A B0 R 2% 2T & 1Y)
2l B FRARR IR, DA A S ) 5 AR I ) R
AN o RIS E X B IR AR LRI AR 2= 2T, *
REFEIHEM T, X B 3K
CAELF IR RN, BAm AR
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> F W TARME A C 2B, A sl
5, T X R EAT 55 F 23 A5 I S 2 1955 ) (Park &
Yun, 2018 ). X $27n, A BRAR Y 2 2R 4 2
R 2= RHR R TR R B . X TR SR X AT &
KA R A PR AR, 2Lk 2 S Sh LA A T
o) F Al A AR 2 ST AL X T
WKL R, ok A IR e BGBL, ~) 5)
Pl , AR T 7 AT,
43 iRiEE R NER

AR 5T 45 2R R 0 i AR 5 7 2l A TR AU AR JRk
HELE I BARM PR A 2, ki H3 B
8, XS5E AL R Y S ( Mesurado et al.,
2016 ), Mesurado SFMFFEHEH, MBI NAC
e FRARENR, SUE S DR, I
WEMZ 550, RO RERHEE, AR
ARE RS EEL.O T AETIR , A TR AR A
Gy PO AR, O Ui A 5 A R T A A
e A (Ozhan & Kocadere, 2020 ), K, 7EZ2#%>
AT, o] F B A ARG — O T
I, BT 58 U B0 AR, XS AR
g SE A A A B S IE T B S (Ho & Kuo,
2010), B ARSE KR ) R IR, AR IE
FELRIRER I 2 PR
44 ZIHPMOREBEHER P NER

FAYIL. LIRSl A R ARE RS T
g A MAZE e P B, A RIE
ST AR Ha . IR IREIPL SR A Z R ELS A, H
FR KRR AN 2 T S HLRE I & 2 T i R AR, AT
fRHE A DR EIE I, EF I Esh,
RGN TR VA P 0 TN R N ol S T R o A
( Shernoff, Csikszentmihalyi, Shneider, & Shernoff,
2003 ), MEGENPLIY FEN R, A NG
XF SR A R T TR RO B RO R DR R o ) B
aFar O (oW, skiz, sk BT, 2008 ), MATT XL
DA A R AR AR

BAR, SIS RA Z R BRI A DB
H IR AR 2= T SLZ M A SR . HB U &
IRIER S eI R R EiIR (S RIS R O RN N R
EHA BB EE R ( Wigfield & Eccles, 2000 ),
TR0, 2l A RBRE R & A
R A RE A A& DL SR BUS ) 2 ( Cetin-Dindar,
2016 ), REfeAd7E L2 > 35 T8 WOE & i 2% 2 S,
152 o) 3 T A 2 I [R] 50K 0 2 2 ST
Fb, A BRARGE . MR, el B R

A T A, Y R A T TRYE R 2 8 BE B FR Y e
i, BB EEARIEL% ( Maricutoiu & Sulea,
2019), VA TR T ML A B IREE S, K
WUATE, L FHSW D FI®/A, 2
BRI E ., Wik, RO IFE— PR T
PIHL S A Z R BISEIR RIVE 38 WA Y 2
M TR KRR R L [ T[] A A A N DA Y 2
ML, 22 BHLEE IE 1) SO AR B, 3 X
TEL S 2] BN 7™ A R IE T A 520

A WA — SR, — T, AR
TR W A, T A AR ) B A R G
#, 22l A IG5 2 s Lz LA R OC R
WA 5 LA G 38 3 9 1) 38 0 9 5l SE 58 i 5 T LA B
Wio 7 —J7 I, 2% S HLAR 3 AS [7) 3 434 ofE wT LA
G RANFIZERY A B 58 Bk T R AR (0 0 A AR 2 )
SIHLA ARG B, AR ok AT LUAR 4f A [ 25 2 iy 2 )
SHLIEAT B B .
5 e

(1) 22k B IRAARE X AE LR 2 I A B A IE
 FOIAE s (2) 22 SipLALG AR B 7 240k A
A RE AL L2 2T e A Z AR F o h A B
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Abstract

This study aimed to explore the effect of academic self-efficacy on online learning engagement and its underlying mechanism. A
total of 310 colleges students were surveyed with the Academic Self-efficacy Scale, Learning Motivation Scale, Flow Experience
Scale and Online Learning Engagement Scale. The results were as follows: 1) Academic self-efficacy could significantly predict
student online learning engagement. 2) Learning motivation and flow experience respectively played significant mediating roles
between academic self-efficacy and online learning engagement. 3) Learning motivation and flow experience played significant chain

mediating roles between academic self-efficacy and online learning engagement.
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