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IMEXEXNBEFILEFZI AR
BETRRTER

TE

B

R

(Famrg RO, OHEERAFTUR PO, HEK  400715)

W OE OB A SR X B S JLE A S AR KA AL, RAIAE X R R, WL R,

G

o 2x SRR BRI S A B R X 2206 44 B SF LI HEAT I A . SRR WT: (1) A 0GR IE ] TN B SF LA 1Y %

A (2)
FT B SF LB 2= 2 B A A o B Y R AR
— ZE 11 B RN S B A 1
XA WMAXR, FIH/A, SUEM SR, FfkHE
HZES B84
1 515

2 R ILEF DA RBEENESZ—,
FE o TG X Z AR ) 22 W R B 2 3 A L
/AR B ( Carmona-Halty et al., 2021 ), 2£J#% A
VR AE 2 ) 3 A v e B R I AR AR B R,
AT 220l B St B A OCHEPE AR, 8
AR B0 g R RS VIR G (JAZ IR 4, 2022;
Chen et al.,, 2021 ), 2= A ( academic engagement )
TR SRR P R — MRS . B
W R ERME ISP, BT BERAE
=77 M (Chen et al., 2021; Schaufeli et al.,
2002), SAEESFILEAALL, BT RESFILEHRZ
BER IS R ER , HAE & R AT AT 1 i A TR
PR (Jin et al., 2020 ). B ~F LB 45 AL U7 b
M TE—Jrhh % TMEHEAERS, THEMRL
Bf e [F] AR 36 B R AR N (B4R, R I AE, 2007 ). He
T H5ARMRRGE, X ERANATHR A
JREAE, BSF LK — FRIR B IR T 25 G LR 21
2% ( Zhen et al., 2020 ), anfaf$2 7+ B4 <7 JLEE 192~ >
WAKN, EY S SO E &, H
I, ARG DA L3 7 D AR 9T 00 A
P RARDI I A C R “ ] 7 DL JAE “Aa] B
M7 TRmMBASFILEMNFEIRA, WREIEK
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GEAL S LM A RRE B TFILERNE I RAZEE PR AAER (3) [ AR A B 70 A4 G
JEE AR R A . TR R R By L I A RA

, BsrJLE.

AR 5T, XA e o B ~F L H B 220l
KR B fa A S, i H AR 4 B
SELE 2 S AR EE S B A RO
WM E RS 2 A 00 30 28 A (8O0 2
FE A A A ( Martin & Dowson, 2009 ), #{
AR BR T A BEZ Ah Iy — H 2 N\ FE B8 ~F JL 3 B
Kod e & %5 EEAE ] (RRLL AR 2%, 2020), o]
DL 2 52 e B Sy LB ) ISR (B0 . AAEE 5T
LKW, AR S L, By L3 B 0m
XPHCRSE L A MBI ZE R R (UK
7, 83, 20215 BRLLAE 4§, 2020 ). ok H ZI I
JE PR FIRR AR B2 45t AT LA Bl 2 A 57 R 1 2l
HIRMES (PRSI 55, 2001 ), &< X4
P T BAIKE (5K %, 2019; Chen et al.,
2021), —WCor R, 5 28 Ui PR R B Al
KAMFETRBESIMREE S, ¥R INERN
294 (Roorda etal., 2011), Ik, EFHILS
FHOCAHSE, AP dE i Hl1: RAFAYIIA R
AT DLIE [ J0 B8 ~F )L R 2 2] $ AKF o
StE AL 2 2 FF ((perceived social support ) &%
WA R TE AL 2 P B B 52 B EE L Bl S R P A
17 B R ( Zimet et al., 1988 ), fE A SFIL
LR SRS B < I e DO e S RS B4
ol sa ey, 2 R SRR A MR B ST LB A AL
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DS RE SRR e o S A N 7 & = @1 N (2.2 e S o S
(W EE 25 2022; Ansari et al., 2020 ), FRAK FNiE
B O A 5 R TR 1A 32 0 J8% Az 30 A T I Bk R T
DLAS B 2 00 G 5 B, F T 4R o X A S SR 1 R
Ao AU R, BB &S RS AR
WAk A & LK R N 7E UM fiE i (1 OB B AR
2020), HEAAFEMIES LRy 5 RE, PR
BALTEZL (Panetal, 2017 ), #L2shHLHEIE LIk
H, fFAERE R TR OCR . BB MA E
PEIEACH TR AW EREE ( Xuan et al., 2019 ),
SR S A N N A L EF RS a
R, W REX R CRMTEE, w2 b gk
RS A E& (DT, IRSF 5, 2017 ), He >R
SoEEAPMME. Frgtk, ¥ IB/ASTZ,
Pt , AW R H2: DA G R i O 401 1
S SCHREI A AR I B0 BA ST LB s T A

Ui Az 56 0 B S LB 2 ST R A A R e 1Y
P2 5 W) 422 5 72 0T R 25 a2 B LA AR AR T . S
W, By )LEmIGE 5 AR 7 8 0y n]
Br T RAFRIM A DGR, T AT R B SF L
B AR ) AR AP P R 2 — (O, 3235,
2021; fHilE, 2021 ), A dE BT ( friendship quality )
FE A PR B [l £ O R R B9 SCHE L B L R
M & R FE B ( Parker & Asher, 1993 ), [A]f}
FAHALRE R L2 D AR AR 10 S (k2%
fitl %, 2019; Otani et al., 2009 ), A& B & Wi A 14 X Ui
H 2 R BT ( Scheuplein & van Harmelen, 2022 ),
A A AT s, AR R | R AR 2
L2 SCHF, HIBIE B 28 I 1Y SR 23 A X s b
( Wang & Fletcher, 2017 ), #HJz, K& 15 i & )
AR R R A R AR SRR >, N EW E AR
BRI SRS L2, W, A58 R
W H3a: AHEBTEIENACHR S B JLESUHE &
SCHFZ LR AR T o AR A TE BT i Y B SF L
rh, AR 5 ZR N AR A s AR Y T ] TR A T B 5

4 1 2% v Bt 156 ( buffering hypothesis )
( Cohen & Wills, 1985 ), fEJE JIEHE T, G+t
23 SCRE AR AP FAT Ry R R R SCABC i R
(RS, 2006 ), i 520 & AR 4T 4 FTE 45
(Panetal., 2017 )o A FUHLBARET, AMAE D
PAR FAE 0l b A 52 PR3 B R HE ( Dai et al.,
2021), SEPRCFFIEEZ ik AR 2= 2 AT
WG A1 2 LRF RN TR o SR AL S S E
(A A B AT R At AT A B Ry AR Y, T AP 4

AL 23 SCHF IS 1A B 25 5 At N AT S B Ay 4 26
SR (RS, 2006 )0 X T A2 1 5T B 5K 5 Y
MK, FfEREEE 2 AT A 2 W B, R
K5 % BN AR (R 7S, 2006; Carmona-
Halty et al., 2021 ), S0AE LS SZREXTAS R E 2T A
IS AH X5/ o R, ABFgE 4R R H3b: (A
Pl v 5T A AT LA S 450 AL 2 SRR B SF LB
TR o AR TR B sy L b, 4R
FE 2 SCRERT A 2] F A B TE ] $5000 4 FH 5 58

ZINMFE YR TR RS, —HMEAER
X ER SF L NN AT Ry = A s e (O, 5238,
2021 ), JEHXTRESFILEM S, FEEA U
HN bR B2 e d 22 0 R R, 38 52 e oA A8 e g e
K& (Devine etal., 2012), BB —ERE X
e N B3 W BE ) o [ B A3 o it 2 3 3 52 Wi 4>
T2 PR 19 B bR 2 A A8 ) 45 3 — 25 52 i Ui
AR R XA R ] B ARIPEA] (Hosan & Hoglund,
2017 o ACTH BT 5 fr B AN 1A 23 SRR b 2 5 BE T
gh, HAPRMZJEESHE) (Hosan & Hoglund,
2017; Parker & Asher, 1993 ), 5% i (14 A2 11 14 1 2%
W, HMmAEXREEIRAKFHLRSE
gl P, AR i H3c: R B ACTR B
5 A] DL 0 AR O RO B SF L B A ] AR B2
Wil o e [ A BT i Y BR <F L, Ul AE DG &R
5 2] BN IE [m] SO FH 58

£l o N I 7 e O ST S I el LT i
CULEEN 1), BRUPIM A OC 2% B sp L 2= T AW
S S LA HLA

SUEAL S SHE

LRGN

A FAIHA

B AR A A R0 AR v A
25
2 MR T

2.1 #ik

KT EHCREL , BREOU I . IR M E
PRTH 6 fT 445 3k 2455 2 B <p LEEAE ik, BBk
FUEAEZ | QA A A2 EERNIAEW
%, RAMBARLNE 2206 4, HREN
89.86%. BIXAFITEE T 9~ 18 % (FHEH N
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15.56+1.60 % ), H.h 54 1242 N (56.3% ), &
A 964 N (43.7% ); AT HEIR 789 N (35.8% ),
WA 1417 N (64.2% ); h/E T4 239 A
(10.8% ), M E+72 1967 N (189.2% ).
22 BAIRIA
22,1 MEXRER

Pianta ( 1994 ) i, 4BHAZE A (2007 ) &1T
A X R R, ZERIL23ANTH, 8544
YR R SRR R spRME. 4 50T
gy, 1RRE “ERAFRRE”, 40F% “EFR
B Horh, whge Mg B R A e S A 2
KA BarBE, RWIINA G R BAF . A
J1iZ & FE Y Cronbach’s o 22505 091,
222 EEREREE

Parker Fl Asher ( 1993 ) Ziihl, 48 A% A
(1998) BITHY A £ A 1H Br i i 3R . X K3t
18 MIH, &6 M4EfE: W EMT. HES
Kby, REMEHAW . BESBER. bRk
W . R EE L 4 5, TIUE CAEE R
B, 4Fk A EERET, K, o 5 4
JE R i A I 5 A A B SR Sy . B e, 3R
A & T T . A9 H % i 2R 1Y Cronbach’s
o RECH 0.92,
223 GEHMSIZFER

Zimet % A\ (11988 ) Zithil, ZH4 (1999) &
TGRS R, iR 2 AT H, W&
AMRBA BNk B RKEE . A S A&
TR, S HIES, 1IE CEERFE,
4 fRF “HEEGET. B TR S ZE L
m, B RERD AT R, FE el
CEIML FAEL ERCT. B aE, RHE
2 SRR o AT % E #Y) Cronbach’s o &
M 0.95,
224 FEIJBWAER

Schaufeli ¢ A\ (2002) 4w, 7okiz% A
(2008) BITH = WARER ., ZaRIL 17 0
H, & 3N4ER. Wnh. #Hk. €. 7811
gy, TARER “MOkEA 7, 4R “aR27. 83
rEEAREIRABEZ . AR, ZEERDY
Cronbach’s a &N 0.97,
23 HHEALIE

K Fil SPSS22.0 # A4 F11 Hayes J % ) PROCESS
TR AT R e A, £ $E Hayes #4576 A4~ L 7Y
5 o1 ) Model 4 5 Model 59 #4740 #7 o

3 gEH

3.1 HEFERERR

K H Harman B RAG IR, B A2 & p0 4
A H AT IR R R R . SR A, KIER
RO A 7 AEFRIEERT 1, PRS-
- 1 B H 35.4%, /INT 40% 19 I (B AR 11
FH UG AT A W A 5] 5 3k e 2 XA F 9 45 R 52
ViVNE
32 #HWiRMSITREXSH

AT RE (WL 1) ANO%EEH
() 2 B00Ci RN B S 2SR 5 3 5 A8 o 22 ) 26 I 3
G, L, 7 A F0E A RN A M R S
XA AE R, MM . ARR . KRS e g
PeHuAL ( SES) I > i 4 5 0F 58 A8 B A7 AE A
5K, P TR I S Y Hp A 3500 A T 8808 4 A o
HAE Rl A By ABELRY , [RI B, B SF L EE U A
KR TUEE S ZFE . FIBA S R
WA 2 ) 350 22 B 3 I A O
33 GEHSIZHNPNRES R

& PROCESS 27 H1 i) Model 4 £ 5 €5 1 1
SEFFEMA X RS HFILEEIBAZE M
RN, GERFE (IR 2), iR B E Hum
SiEF 2 A (B=0.62, p<0.001 ), SitE+E4
T A S A (B=0.27, p<0.001 ), FEF 22
K IE W) B 4357 Bootstrap it —20 & B, SiE 42
HRFLER AL 5 R 52 3 8 A Z A o A AR
FH, ab=0.17, SE } 0.02, 95% I & {5 X [a] K [0.13,
0.20] H A RON; o S ASN Y 30.21%
34 FERRERENATRES T

K H PROCESS F2 3 H1 1) Model 59 £ 56 [F] £ &
VTR RO . R RR (WFE3): R
1 AR 56 R O 1) T B <1 LR 2= 2T AN,
J R E W N R SF LI AT A, I XRE
VR Otk 1Y) 28 BTGNS R S )L 2 2 BB TR A
AR (B=0.01, p>0.05), L2, Jfidk
25 [l A A o e A A8 B IR ) 0 401 AL 4 S
£ (B=-0.07, p<0.001 ), J5FeE 3, Nid X R 5[
P AV J5R HE 9 58 B0 IE ) 00 2% 2T A (B=0.06,
p<0.01), SBUHH L2 S H5 5 R4 A 1R 0T 1 28 B3
) I 2 > BEAAE (B=-0.05, p<0.01 ), X%
W, BSPLEMIBAXR . R E R . SE
R . T BRAM T — A A3
IRl
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#z1 TENEREE T RIEX D
A bk M=SD 1 2 3 4 5 6 7 8 9 10
LA R R 3.16+0.63
2 K T 4.95+1.11 0.51%*
KR IR~ S xS 3.54+0.72 0.64%*%  (.55%*
47BN 4.63+1.21 0.58%%  0.36%* 0.55%*
5.5 0.04 0.15%* 0.02 -0.01
6.4 1% —0.05%  —0.06%*  —0.05% —0.04 —0.05%
TN IS -0.02 —0.05% -0.06%*  —0.03 -0.03 0.30%*
8. T HiE 0.03 0.02 -0.01 0.01 0.11*%*  0.03 0.15%*
9.F1 <P -0.03 -0.01 -0.01 -0.02 0.02 0.03 0.01 -0.01
10412255 Hu L 0.10%%  0.09%* 0.14%* 0.12%*  —0.03 —0.08%%  —0.12%%  —0.06%*  —0.06**
1.5 2] %1 0.14%%  0.15%* 0.20%* 0.31%*  0.01 —0.35%*  —021**  —0.03 -0.01 0.20%*
. *p<0.05, **p<0.01, ***p<0.001, LIF[E,
F*2 #HLFTHNPMTIRREE
TRl 2EIHA FRR2: RSk 3 A
TIUAS
B t B t B t
PES -0.07 -2.01* 0.01 0.01 -0.07 —2.08*
LS 0.05 4.16%%* 0.02 1.96* 0.04 3.78%%%
RIS 0.03 0.81 -0.06 -1.67 0.05 1.29
FaRAS s e: A 0.02 1.43 0.04 3.3k 0.01 0.58
%) G 0.25 13.95%%* 0.11 6.15%% 0.23 12.68%**
IAESCR 0.55 32.60%** 0.62 38.29%** 0.38 18.23%**
FEAL 2 R 0.27 12.48%%*
R 0.40 0.43 0.44
F 239.62%** 277.81%%* 247 12%%%
*3 BRATHPNEEEE
TRl H#IBA FRE2: GRS FiE3: S BA
THUAS
B t B t B t
P51 -0.09 —2.53% -0.08 —2.65%** -0.06 -1.81
AR 0.05 4.]5%%% 0.02 2.28% 0.04 357k
RIS78:S 0.03 0.88 -0.05 -1.58 0.04 1.25
B AL 0.01 1.32 -0.03 3.13%* 0.01 0.62
5 2] G 0.25 13.63%** 0.09 5.43%%% 0.22 12.58%%%
AT 0.51 24 75% %% 0.51 27.09%** 0.37 15.90%%**
AT 0.07 3.48%%x 0.29 16.15%** -0.02 -0.86
DiTAE G 3R > A T IO 0.01 9.12 -0.07 —5.23%kx 0.06 2.89%*
i aRe S E s 0.27 12.10%**
AL 2 TR A E R -0.05 —2.70%*
R 0.40 0.50 0.44
F 182.06%** 275.44% %% 170.99%**
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SR TR G b AT AT R AR Mg R A
KRR A a4 (M+1SD) ML 4
(M=18D), kAT &) Bk 30 A0 50 2% 4% A I ot 1 7
VAR O RN UG A1 2 SRR L SRR A S AR A 2
AR, HARTE TN W 2. & 3 RE
4, K2 RW, MEMEALEBTERIE, AR
X 450 AL 23 38 E 1) 00 A W 3 ( B=0.58,
=21.54, p<0.001 ), Y[RIFEACH BTt 8 i, A
K X GUAE A1 2 SR 0 IE 1) T 4R 22
( B=0.44, t=23.09, p<0.001 ); &3 £, Y& £EK
TH 0T A BRI, AU A 2 SRR 2 2] BB IE 7]
FIMAE S % ( B=0.32, =11.05, p<0.001), 4 [& Lk
JVH T R I, AR AR s SR 2 S B A IE
fw) 00V FH 38Ok 2% ( B=0.22, =7.71, p<0.001 ),
Pl 4 2W], MR pE AT BT B IRET, AR G ZR X2
AR EAER 2% (B=0.31, =8.93, p<0.001 ),
MR A TR B, AR O R R R
1E [ AR 3 - ( B=0.43, =16.79, p<0.001 ),

1.00
0.75
s 050} n

B 025¢
€ o
T oos| MmERE 7 minxE
& —0s0} -
—0.75
~1.00t

=

93
4

=
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Fo_a-

EiEr

i

i

2 RCEBUEAE A O R X B S5 LA U A 2 SRR TR T RO

0.75 |
0.50 |

L0 i
_a R

| RO mtE RS

3 R R R UG Ak 2 SRR B ST LB 2T BN T R RN

LOO | e kcim it
0.75 | —a FLAITHhE
0.50
< 0.25
20
w -0.25
050
-0.75
-1.00
-1.25

IR

n

Bl 4 R 5T 10 T AR 5% 800 B S )L B 2 2T BN [ 19 R

4 HHE

41 MEXRGEIHAN

ARWFFIRGE T I A R XA SFLE 2 S A
(52 e S LN FEAL ] . 25 SR BT, BURCRIES (1) I
A AT AAE [0 T 88 <7 L2 2 T A, Hr
TR H1o Z W58 25 R 900F 1 0 5240 (308 1 0
M, BURE RS LEME T, BB 2%
A E Al AR A& (k2% 48, 2019; Xuan
etal.,2019), X FEHFILEM T, BRI
REWMSEMEYY EywE, Lahdidh
Uil A% 35 11 XoF 2 A B A A RV 1 2 AR AR R B 3R
A5 AR RE 2R T 5 2 S KO . B A
WA A 5 RAE— E FE L ORAN T R SELEE AL
MIBE AL, 4T AR SRR SZRE, N
A L B T AR, = sh M A 2] . IR, B AN
WU A 26 R BB I & A i — B BT O
N Z 2= T R AATH .
42 FEHSIZHHNRNMEA

WFFE R B, A A 25 SCREAE DT AE 56 R X B %
L2 S AR R f R 3 P A EH, X
R TR H2, SRS R —3, Gt &K
FEAE RN B3 56 R A N K J rp ol 5 2 0 A 2
fER (Daietal., 2021 ), ZINARES L2 6 T)
EEFRHE, WRERANEBEEYTSH (RN 45,
2022; Liu et al., 2015 ), BERETE b L 45 T2¢ A 80
A SR, WAEE R IR Bk H AR H R iR BT
I A 6 R AR R Z B 2 20 B . SR
W, S RO M LN A 2 IR
TR TR B 2 ) B R4 ST RE S vk, TR 2
A SR E I AFINE . [, AOFRAE
GUE T A S ML IS A 25 (Roorda et al.,
2011 ), S5BIMEFERR SR E R, AEiL/M T
JLE SN 2] A B B 2 T e &R L e
HENEALHT R (Deci & Ryan, 2000 ), 2435
AOH T RS BN LN, e TS ILER A
SJNAES J1, AT 43 R R 2 2 .
Ub, RAPIRAESC R LS T 8 s LB GG 1452
FEK-, A A AT 7R I A B h ol 3Rk T 2 SRR A
UG 25, I & T He2: 2 B AKF
43 EHFEREREMATIEAR

o, AW LB, AEBE T TS
RSP LB SR AL S R B A R, KT
R H3a. AHEE T i IR B ACTE it 1) B8 s7 L2, %
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[F] P A L JBE 2 S B9 O A DG 800 401 k23 S AR Y
IE ] TN AR B, X5 LIRS R —3 . W
T Z AR R MKy, BFILE T iz
BER O PRAL SR, U AR R A R LR A
) B S SRR IR IR SR 4%, 2022 ), YA fE
KAENK, R A U BT BARE, Al ]\ A £
BB B AR A5 00 SRR RN AT A D | SO B A 2 SR
WRIHKIETEIN, SHEHSLFRFETESZ
FIMA R R (Jin et al., 2020 ), Hk, &iE
Frat AT T AR A S R RS LE T HRAR
WO Z5 R, TR H3be AHEE T & R A A i R
AR SFILE, AR EE AT BT A Y 45 A2
SR X 2 2 B IE 1) WO AR R, AR R R A
TEL BT 5t 8 A DA ) A I B R4S 1 O T2 ) R e i
SRR R, RAZ B 2 A bR ap g, gk e
AT R TRI B AR 26 FD s R, R 2 SRR G T A
P85 0 TN 15 i RN BR ST L (Y 2 2D AT Ol R ) 4
WK, &eha, [ ACHE BT IR T W AR OC R X B
SPLE S I AR B, SR TR H3eo M
WP AE RS NS ILE, & R
Ui AR G 22 0 o2 ST 5 A FUI AR F S 58 o X T [
P AT 5T e AR B, AT A S B AR R
Eawm T AR A v B i B R (Hosan &
Hoglund, 2017; Yang et al., 2021 ), =3 H L,
FAES S5 ENM# XA (Wang & Fletcher, 2017 ),
PRI 2 ) FAE TG T2 ) 32 B 2 B 52 ), 2 2] 3
BLA A7 52 R E B Y. Mk, *f
TARFE A A B B sF L, MRS A
Prac fE o f v R A5 08 . BUS MR 2 ( Zhang
etal, 2015), [l S5 ZIWAYASAE, S M4 7
BT 504 5C RARS A G2 TN,
44 MREXSEBR

EN IR SR AR =Rk NG X TR
M, BA e E ML kE L., Mg
b, R R A T B AN S
F 2 BRI AR ) G2 vp R UL g N FHYE T, B
SEILE B R AL T S %, S b, X
TRSFILERDL, CRRKMTESN TR, BAECHE
AR B 5 BTG SR A 2 gh A, 22 iR [A) A Re
T H R RGBS SRR
PEAT, i — 2B BT L2 ST e AR

[, A5 AR — SR B, AR SR WF ST T
DDA e — 8% H—, AFRMEET
— AN PR A AR AR I A G RO R ST L

FAIBAM KR, Hib A AL R (A EAETr
AL BRAEWHEM, BT RR) ATREBIHX—X
o, ARR TGN A K S e ul o SR A AL, H
RWHAR T WECR . B, IAERRSFMAEL
RZ W REAFTE B AR B XU K &, A Ja WF5e ] LA
il 1 S 0 R B — R PR Z IR R SR
=, ARWFTER A A B AR N R B s L R A=
KR RV TR A TR W, R R AR Al A
et 5otk AR A S, e mirAs s JLEA
PR R B H SR

5 4

(1) Ui AE 5C Z REAS 2 35 P B8 <1 )L #E A9 27~
BN (2) GUREA SRR AR 5y JLE
F BN Z R A ER s (3) R AE R
TR YT AE G RN B ST L EE S ) A A SO
AR AR | 5P BRI BB A

2 £ x
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The Relationship Between Teacher-Student Relationship and Academic Engagement of
Left-Behind Children: A Moderated Mediation Analysis

TAN Liping, LI Qing, GUO Cheng

(Faculty of Psychology, Research Center of Mental Health Education, Southwest University, Chongqing 400715)

Abstract

This study aimed to explore the relationship between teacher-student relationship and academic engagement of left-behind
children, and to examine the mediating effect of perceived social support and the moderating effect of peer friendship quality. A total
of 2206 left-behind children completed a set of questionnaires including Student-Teacher Relationship Scale, Friendship Quality
Scale, Perceived Support Scale, and Academic Engagement Scale. The results showed that: 1) Teacher-student relationship directly
predicted left-behind children’s academic engagement. 2) Teacher-student relationship indirectly predicted left-behind children’s
academic engagement through perceived social support. 3) The direct effect of teacher-student relationship on academic engagement
and the path from teacher-student relationship to perceived social support, and the path from perceived social support to academic

engagement were all moderated by friendship quality.

Key words teacher-student relationship, academic engagement, perceived social support, peer friendship quality, left-behind
children.
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